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The Scheme of Learning for Religious Education in the Primary School

Foreword

Writing a progressive, easy to use Scheme of Learning for Religious Education is never an easy task,

even for RE specialists. How will | find the time to do all this planning? Which religions shall we teach
when? What is the weighting to be given to Christianity and other religions? How far can we go with the
enquiry-based approach? Have we got the resources necessary to teach the new syllabus? | don't have a
budget! What about children’s spiritual development? What about SMSC (Spiritual, Moral, Social, Cultural]
development? What about the British Values agenda? What is ‘religious literacy'?

Very aware of the drive to make RE a meaningful and relevant subject, and also the huge amount of time
and effort needed to write a Scheme of Learning for the whole school, my colleagues and | have written
Discovery RE to help short-cut the planning process whilst still enabling teachers to take ownership of
how they deliver each lesson/enquiry.

Discovery RE is a set of detailed medium-term plans for RE from Years F1/2 to Year 6. It adopts an enquiry-
based approach to teaching and learning.

Christianity is taught in every year group, with Christmas and Easter given new treatment each year,
developing the learning in a progressive way. Buddhism, Hinduism, Islam, Judaism and Sikhism are also
covered. Humanist perspectives are added when appropriate in some enquiries.

The overview grid shows the long-term plan, with choices needing to be made as to which religion to teach
alongside Christianity in some year groups.

Each enquiry demands the equivalent of 6 lessons, but teaching time could be blocked over perhaps 3 half
days to enhance learning. Each enquiry has a learning ohjective which shows the learning over the enquiry
and SMSC [Spiritual, Moral, Social and Cultural] development opportunities are mapped throughout as is
each enquiry’s contribution to the British Values agenda.

SMSC (Spiritual, Maoral, Social and Cultural) development

With the Ofsted inspection framework emphasising the opportunities children are offered for SMSC
development, RE can be a key contributor. Therefore, SMSC opportunities are identified in each enquiry,
and are mapped on the overview grid for each year group. Further support for SMSC can be found on
www.janlevereducationconsultancy.com

British Values

Religicus Education is a key player in engendering knowledge and understanding which can lead to
tolerance and respect for others and their beliefs. It does not, however, teach children to passively accept,
but rather encourages evaluation and critical thinking, equipping them to consider belief positions they
encounter. Discovery RE contributes significantly to the British Values agenda and the mapping documents
in the Overview section of the folder and at the beginning of each year group show how.

Mindfulness

Mindfulness means cultivating a sense of awareness on purpose, in a non-judgemental way in the present
moment. It is hoped that teachers will use mindfulness practices to build children’s self-awareness and
skills of reflection, thus supporting their RE learning as well as their personal spiritual development.

3
© Jan Lever 2017



Discovery

Introducing the Discovery RE Owl Crew
To help children engage with the process of enquiry, we are delighted to introduce the Discovery RE Owls.

Bertie Abbey Sofia
A A '
F1/2 (Nursery/ \

Reception) Year 1 Year 2

.5‘(’ = 4

Egbert . . Auberon
QQ L]

Year 4 Year 5

Huey

You will notice the number of feathers on their chests denotes the
year group. Each whole school set of Discovery RE (3rd Edition)
includes one of each of the OWL CREW. (Extra OWLS are available
from the Discovery RE online shop www.discoveryschemeofwork.com]
You may well find each class needs its own.

Gudrun

The OWL CREW names mean wisdom/intelligence in a range of
languages, thus pointing to the way they are used in Discovery RE.

Year 6

In the planning you will see the OWL in the text every time we suggest you use him/her. The idea is that the
OWLS are sources of wisdom so that:

a) Children can ask them questions during the enquiry. ‘_u.is: veryRE"
The file "Questions for OWL CREW’ on the USB stick has printable i
envelope templates for children to write their questions on. Guestions for the owL ¢y

They write their questions on the envelope template and give them
to the owl. [You may like to provide a special post box or receptacle
for your class’ questions).

This gives you, the teacher, time to think through an appropriate
answer and build this into the next lesson, the answer obviously
coming from the owl.

This will help you with ongoing assessment, giving insight into

the children’s thinking.

b) The OWLS can ask the children questions i.e. the big enquiry
question, and any other questions that may support their learning
through the enquiry.

c) The OWLS can give the children information e.g. Gudrun Owl would
like you to watch this video clip/to explore these artefacts.

d) The OWLS can act as the "talking object” when you are using Circle
Time to discuss opinions and thoughts on issues being studied.

We hope the Discovery RE OWL CREW will add an extra dimension to your RE work. We will be developing
how we use them so do keep an eye on the Community Area of the Discovery RE website, and by all
means, let us know if you have any ideas for the CREW.
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Assessment in Discovery RE

e
PT)

Mindful that the majority of agreed syllabi for RE around the country used to align themselves to the 2
attainment target and 8-level scale system of assessing children’s RE learning, the original edition of
Discovery RE followed this pattern in order to be of service to teachers.

Some people are still obliged to follow agreed syllabi containing this system, so Discovery RE continues to
reference the 2 attainment targets (albeit teasing out the different aspects of AT2).

However, mindful of the educational landscape ‘beyond levels’, we also offer an alternative colour-coded

system:

» End of key stage age-related expectations for KS1, lower KS2 and upper KS2. This is similar to the
RE Council non-statutory framework for RE (2013] which also suggests end of Key Stage expectations,

summarised as:

[Abridged NCFRE showing the 3 strands A, B and C. (For Curriculum Framework for RE, just Google].

Attainment related | Reference to ‘old’ | A. Investigate the B. Investigate how C. Investigate how
to end of KS level descriptors beliefs and practices religions and religions and
statements of religions and other world views other world views
other world views address questions influence morality,
of meaning, purpose identity and diversity
and value
End of KS1 2 Retell, recognise and Explore and respond Begin to express ideas
[Year 2 Age 7) find meanings sensitively and opinions
End of Lower KS2 3 Describe, discover Observe and suggest Suggest reasons and
[Year 4 Age 9] more and respond reasons respond thoughtfully
thaughtfully
End of KS2 4 Reflect and make Consider, compare and | Offer ideas and clear
(Year 6 Age 11) connections between contrast responses
different ideas

» 3 age-related expectation descriptors for each enquiry in each year group. These expectations
(working AT, TOWARDS and BEYOND] give guidance for assessing each of the 3 aspects of learning
involved and made explicit in Discovery RE. Schools can, of course, use the language of their choice to
describe these expectations (e.g. developing, secure, exceeding) in order to ensure RE is in line with the

school's system.

The 3 aspects of learning are colour-coded:
Green: personal resonance with or reflection on... (formerly AT2 personal)

Blue: knowledge and understanding of... [formerly AT1)

Red: evaluation/critical thinking in relation to the enquiry question (formerly AT2 impersonall.

AfL (assessment for learning) opportunities are offered throughout each step of each enquiry.

This colour coding starts with steps 1-4 on the planning, each box being framed in the colour that denotes
the focus of learning in that step.

The colours continue in the Activity Sheets so the teacher can see which activity is focused on which
aspect of learning, and follow this through in the expectation descriptors (Working TOWARDS, Working AT
and Working BEYOND] and in the exemplification. This will make it easier to link teaching with learning
outcomes, as RE is a complex subject to assess.
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End of Key Stage Colour-coded descriptors in Discovery RE

“WORKING AT”

expectation.

Most children are
expected to reach these
expectations.

GREEN DESCRIPTORS

Personal resonance with or

reflection on

The concept / belief
underlying the subject
matter of the enquiry

Child’s own thoughts,
opinions, belief, empathy.

BLUE DESCRIPTORS

Knowledge and
understanding of the
subject matter of
that enquiry [subject
knowledge]

RED DESCRIPTORS
Skills of evaluation and
critical thinking in relation
to the big enquiry question

End of Key Stage 1

[Year 2, Age 7, ‘old’ Level
2]

| can tell you / talk about
what concepts like
belonging, commitment,
kindness, forgiveness
mean to me in my world

| can verbalise and / or
express my own thoughts

| can recall facts about
the religions / beliefs |
have studied, begin to use
the religious vocabulary
and start to explain the
significance and meaning
of the facts, practices etc.

| can start to think through
the enquiry question
using some facts and am
beginning to see there
could be more than one
answer.

End of LOWER key Stage 2
(Year 4, Age 9, old’ Level
3)

| can tell you / talk about
the concept / belief e.g.
belonging and start to
relate this to the people |
am studying e.g. Jews.

| can express my own
opinions and start to
support them with
rationale.

| can recall facts about
religions | have studied,
select the facts that

are most significant to
the enquiry and start to
explain their relevance /
importance.

| can apply my knowledge
to the enquiry question and
give an answer supported
by one or more facts.

End of Key Stage 2

[Year 6, Age 11, ‘old’ Level
4)

| can explain how the
concept / belief e.g.
forgiveness resonates in
my own life and can also
see this might be different
for other people because of
their religion/beliefs

| can express my own
thoughts etc having
reflected on them in
relation to other people’s.

| can recall facts about
religions and explain
differences in practice and
interpretation within and
between religions / belief
systems.

| can weigh up evidence
and different arguments
/ aspects relevant to the
enguiry question and
express my answer,
supported with evidence /
rationale.
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Discovery RE and Church of England Schools

Christianity is taught in every year group in Discovery RE and the enquiry approach adds challenge,
requiring children to retain knowledge and apply it to the big question using their critical thinking skills.

Each enquiry addresses an aspect of Christian theology, semetimes explicitly using the theological
language and sometimes laying foundations of experience and understanding which will later facilitate
learning the explicit theology. To ensure church schools using Discovery RE are confident they are teaching
enough Christianity to satisfy their SIAMS requirements, the 3rd edition of Discovery RE has 3 additional
(optional) Christianity enguiries, one in each of years 4, 5 and 6.

Discovery RE and ‘Understanding Christianity’

Mindful of the ‘Understanding Christianity” materials, launched in 2014, which emphasise theological
literacy, gaining knowledge and interpreting source texts in order to enhance children's holistic
understanding of Christianity, each Christianity enquiry in Discovery RE has the underpinning Christian
concept/core belief made explicit. These are aligned with the ‘Understanding Christianity’ materials.

Discovery RE is pleased to work co-operatively with the ‘Understanding Christianity’ Project. The Church of
England recommends its schools use the UC materials to deliver Christianity work in RE, and has shown
how this might be done in schools already using Discovery RE. www.churchofengland.org

This is also in the ‘Other’ section of Discovery RE.

If church schools choose to substitute some of the Discovery RE enquiries on Christianity with UC units,
these can sit comfortably in the holistic programme of Discovery RE, which gives a whole-school structure
for RE including coverage of the 5 principal religions other than Christianity, and using & consistent,
developmental approach.

SIAMS inspections seek additionality from church schools. Discovery RE supports schools to improve their
SIAMS inspection outcomes. See the article on www.discoveryschemeofwork

Our research shows that 94.5% of the Church of England schools using Discovery RE have gained ‘good’ or
‘outstanding’ grades in their SIAMS Reports since implementing this resource. See the research report on
the Discovery RE website.

Discovery RE and Catholic Schools

Discovery RE, by its very nature as a progressive and comprehensive set of RE planning, is in no way,
denominational. Because of this, and due to the fact that it is a medium term planning tool, no part of it
contradicts the aims and objectives of the religious education curriculum in Catholic schools.

In such schools, specific elements need to be included in the RE programme in line with Canon Law,
advice, guidance and the support of the Diocesan Bishop and Catholic Education Service. Teachers can
therefore use Discovery RE and tailor it to fulfil the expectation that,’in religious education in particular,
the Church aims to transmit (to children) the Catholic faith'.

The Bishops' Statement also states that through Religious Education and the general life of the school,
“young pecple are prepared to serve as witnesses to moral and spiritual values in the wider world”.

The philosophy of Discovery RE is clearly in line with this,

“children’s ...knowledge and understanding of, and empathy with people and their beliefs, religious
or otherwise, will be enhanced.”

As stated by the Catholic Bishops' Conference:

“The outcome for religious education is religiously literate young people who have the knowledge,
understanding and skills - appropriate to their age and capacity- to think spiritually, ethically and
theologically, and who are aware of the demands of religious commitment in everyday life”.
(Religious Education Curriculum Directory for Catholic schools page 10).

“Excellence in Religious Education, then, will be characterised by a clarity of succinct religious learning
objectives and of key content, by appropriate methodologies, rigour, richness of resources, achievement
of identified outcomes and accurate methods of assessment. Classroom Religious Education will be a
challenging educational engagement between the pupil, the teacher and the authentic subject material.”
(Statement on Religious Education in Catholic Schools, issued by the Catholic Bishops' Conference of

England and Wales (7], 5th May 2000].
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Discovery RE and the English National Curriculum

RE is statutory and sits alongside the national curriculum. However, it serves not only the SMSC and
British values agendas but also contributes significantly to literacy skills as well as linking easily to many
areas of the national curriculum.

The article, 'Discovery RE and the national curriculum’ shows the possible links.
See www.discoveryschemeofwork.com or contact us to receive this article.

Support for Discovery RE schools
www.discoveryschemeofwork.com
We offer the website to you as an ongoing hub of support. You are welcome to contribute; just contact us
through the website. Termly newsletters, fresh articles and additional resources are added regularly. We
will alert you by email.
We do our best to offer ongoing support to schools using Discovery RE by:
e Qffering each school a mentor, always on hand to answer any questions and offer support
and advice
e Giving passworded access to the Discovery RE Community Area on the website
(we will email you the login details)

o Termly newsletters to keep you up to date and give more teaching/learning ideas

We also listen and respond to teachers’ requests and concerns and as a result have recently produced:

e RE:Howdoldoit?

This booklet is designed to take teachers
inexperienced in RE, and those in initial teacher

s Education s (raining, through an 8 step process showing how
I doit? to plan RE across a school. It includes sample
materials from Discovery RE and may be a useful

resource to use for in-house training. This is
available through the Discovery RE website online
shop.

wew janlserogucsenconRtianTy.com
B e

¢ Subject Leader’'s Manual

The subject leader’s manual is designed to be a source
of guidance and support for teachers leading this subject
Dﬁ ov RE® across the school.
- @ g Chapters on: Organisation
: The enquiry-based zpproach to ACtiOﬂ planning
@ c:‘) Religious Education for 1 o Year & BUdgE‘t and resocurces
b)) Monitoring
& Staff training
() Subject Leader’s Visits and visitors

YERTE and more, suggest what needs to be done,
how to evidence your work as leader as well

as the teaching and learning in RE.

A ushb stick has editable documents to help further e.g.
policy documents, action planning templates etc.

The folder can become your actual subject leader’s folder
as you add evidence to each chapter.

Each manual also comes with a copy of RE: How do | do it?

L ]
Jan Lever u
www.discoveryschemeofwork.com . ; p "
g i website online shop or just contact the office
+44 (0)1202 377193
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Free update policy

Books, websites and learning clips. Although Discovery RE is medium-term planning, we do our best to
suggest teaching resources that may be helpful. However, because these may change, become unavailable
etc. over time, we recommend you check the Community Area of the website where we will post updated
resource lists at the end of each half-term. In the meantime, please let us know if you come across a clip
that is inactive and we will source an alternative straight away

for you. Contact elainef@janlevergroup.com. Check website W
www.discoveryschemeofwork.com, log in with your password é Pledge

Resoyre

We regularly update the wep

: ! : E ju‘.Ti Suggested in e pf;.:m‘D?Uk”y’mdaac Leariing. 3
to the Community Area and look in the Resources section for Wi discoverysehn oS availabitiy
3 1 fE30urcesand gy ys ;. it 2ofwork, Click
Updated Resource List. 714 Wil s0urce an iarpag 1103 K hasbeen moveg
. "PRVEIOry0y 38 son.as sneci
. . . 3 ' Possible.
We continue to operate a free update policy at Discovery RE mﬂ"%:

regarding the Scheme of Learning, believing we are here to
support schools and once you have invested in us and the resource, you join the Discovery RE Community.
Therefore, this 3™ edition of Discovery RE is offered as a free download to schools currently using the older

version/s.

Our Philosophy

Qur belief is that, using an enquiry-based model well, children’s critical thinking skills can be developed,
their motivation to learn increased, and their knowledge and understanding of, and empathy with people
and their beliefs, religious or otherwise, will be enhanced.

This approach takes very seriously the philosophy that children are free to make their own choices and
decisions concerning religion and belief. RE does not try to persuade but rather to inform and develop the
skills with which evaluation can take place.

Discovery RE is a thoughtful and creative set of RE planning for the whole Primary school, F1/2 to Year é.

We hope it makes teachers’ lives easier and short-cuts the planning process, freeing them to design
exciting and challenging teaching/learning activities for each lesson/enquiry.

Thanks go to teachers: Hayley Lynam, Dawn Murray, Karen Hunnisett and Sian Pell whose enthusiasm
for RE and children’s learning, willingness to spend many hours on this project and share their current
classroom experience, have helped me to make Discovery RE a relevant and creative teaching resource.

Thanks also go to Discovery RE Cansultants, David Rees, Hannah Rees and Alison Harris who, with me,
bring a collective 90+ years of RE experience to Discovery RE.

We hope our work supports you to keep improving children’s learning in and deepening their thinking
through Religious Education.

Jan Lever B.Ed [Hons], MA, Adv. Dip. Couns.

janf@janlevergroup.com
+44 (0)1202 377193

The Jan Lever Group comprises 3 enterprises supporting schools:
Discovery RE www.discoveryschemeofwork.com

Jigsaw PSHE www.jigsawpshe.com

Jan Lever Education Consultancy and Training www.jlect.com /‘

The mindful approach to PSHE
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Introduction
The context... ENGLAND
What do you have to teach in RE?

The situation with Religious Education in England is unique. RE is a statutory subject that sits alongside
the National Curriculum.

It is compulsory in all schools in England except for pupils withdrawn at the request of their parents.
(The Education Act 2002, section 80)
Academies must provide RE in accordance with their funding agreements.

[RE in English schools: non-statutory guidance 2010])

It becomes more complicated when considering what must be included in the RE curriculum and the
approach to be used.

Community schools/ Foundation schools/ Voluntary Controlled schools must provide RE in accordance
with the locally agreed syllabus for RE.

In Voluntary Aided schools with religious character the RE curriculum is determined by the governors in
accordance with the trust deed, and they may choose to follow the locally agreed syllabus or to design
their own.

Academies and Free schools

* Such schools with no religious character may choose to follow the locally agreed syllabus but are
free to design their own schemes of work

e Denominational academies e.g. Roman Catholic, and most Muslim and Jewish academies, deliver
RE in line with their denominational syllabus [where there is one|

» Faith [but non-denominational] academies are free to agree their RE curriculum with sponsors and
the Department for Education.

These schools could adopt the locally agreed syllabus but are autonomous in this choice.

(RE in English schools: non-statutory guidance, DCSF 2010, pages 27-30)

Does Discovery RE meet the requirements of your locally agreed syllabus?

Discovery RE is not an agreed syllabus but is a set of detailed medium-term planning that can support
schools to structure their RE scheme of work in order to deliver their locally agreed syllabus if they
need to, or to structure their RE curriculum in this developmental and comprehensive way if they are
autonomous.

At Discovery RE, we understand it can be challenging to assess the extent to which Discovery RE can help
you fulfil the requirements of your locally agreed syllabus, and to assist you we have mapped it to 100+
syllabi. These mapping documents can be requested through the website. We are happy to map Discovery
RE to your syllabus if we have not yet done so, or to update our maps when your syllabus is updated if you
get in touch and let us know what is needed.

It is never possible to state categorically that Discovery RE will fulfil all requirements as this depends to a
large extent on the way the teacher translates Discovery RE into short-term planning and on the nature of
the delivery.

However, we are very confident that Discovery RE gives a comprehensive structure for RE across the
whole primary school, provides a key enquiry guestion for each half-term, selects the most appropriate
subject knowledge to be taught to enable children to answer the enquiry question and goes on to provide
assessment tasks, guidance and attainment descriptors, with exemplification.

This confidence is certainly supported by the evidence base we have regarding Church of England schools
which are using Discovery RE.

The quantitaive and qualitative evidence shows Discovery RE to be making a significant contribution to RE,
school ethos and additionality.

1
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Christianity is taught in each year group, with one other religion selected to be considered alongside
this. There are additional optional extra Christianity enguiries for Years 4, 5 and é which can be added to
ensure church schools deliver more than the specified amount of Christianity in relation to the SIAMS

reguirements.

(There is also an overview that suggests how schools wishing to use the ‘Understanding Christianity’
materials could integrate these into the Discovery RE programme, in the ‘other’ section of the folder].

Suggestions on how and when to include work on Humanism [should that be deemed appropriate) are
included in some enquiries.

Is there any national guidance on what should be taught in RE or what an agreed syllabus should look
like?

1. 2004 non-statutory national framework for RE

This framework, whilst non-statutory, offered guidance to SACREs on the structure, content and, to
an extent, the pedagogical approach of their syllabi.

It describes learning in RE in terms of two attainment targets:
Attainment Target 1: Learning ABOUT religion
Attainment Target 2: Learning FROM religion

This framework also suggests assessing accerding to a naticnal 9 level descriptors, 1-8 plus EP
(Exceptional Performance)

Some agreed syllabi around the country still use these systems to structure and describe learning,
so Discovery RE references the two attainment targets on the overview maps. [t shows AT1in BLUE
and ATZ in RED.

For those who still need it, Discovery RE also references the 9-level assessment system but
alongside this provides a 'beyond levels’ process comprising 3 age-related expectation attainment
descriptors [working TOWARDS, AT and BEYOND)] for each enquiry, as well as summary
descriptors for the end of each key stage.

2. 2013 national curriculum framework for RE [NCfRE)
This framework, again non-statutory, reorganised RE learning under 3 strands:
A. know about and understand a range of religions and world views
B. express ideas and insights about the nature, significance and impact of religions and world views
C. gain and deploy the skills needed to engage seriously with religions and world views.

It is assumed that aspects of all 3 strands will be contributed to in every enquiry
so the strands are not referred to on the overview mapping grid.

12
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How is the planning set out in Discovery RE?

Discovery RE advocates an enquiry-based approach with a 4-step process

Engagement

The key question for the enquiry is such that it demands an answer that weighs up ‘evidence’ and reaches
a conclusion based on this. This necessitates children using their subject knowledge and applying it to
the enquiry question, rather than this knowledge being an end in itself. Discovery RE focuses on critical
thinking skills, on personal reflection into the child’s own thoughts and feelings, on growing subject
knowledge and nurturing spiritual development.

The 4-step enquiry process

Step 1 (usually 1 lesson)

Engagement: The human experience underpinning the key question is explored here within the children’s
own experience, whether that includes religion or not e.g. a human experience underpinning the question,
‘What is the best way for a Sikh to show commitment to God?" is ‘commitment’, so lesson 1 aims to help all
children resonate with the experience of ‘commitment’ in their own lives. If they can relate to this human
experience they will be better able to understand the world of religion into which the enquiry takes them.
Their personal resonance with this underpinning human experience acts as the BRIDGE into the world of
religion [which may be very much outside of their experience].

The BRIDGE concept/experience is shown clearly under the Step 1 box on the planning. This guides the
teacher as to the focus of Lesson 1, which does not have to include anything explicitly ‘religious’.

Step 2 [usually the equivalent of 3 lessons)

Investigation: The teacher guides the children through the enquiry, children gaining subject knowledge
carefully selected to assist their thinking about the key question. Some of the enquiries have a lot

of relevant content so teachers do need to be selective and not try to cover too much. Depth is more
important. The acquisition of the factual information about the religion /belief system being studied is
important, but not as an end in itself.

Step 3 (usually 1 lesson)

Evaluation: This lesson draws together the children’s learning and their conclusions about the key
question of that enguiry. This is an assessment task (the activity sheet and resources are included) which
the teacher can assess by using the age-related expectation descriptors at the end of each enquiry. These
are exemplified, and tracking and record sheets are included, as are pupil self-assessment sheets.

The expectations may well lend themselves to meaningful and less onerous report writing, the activity
sheets providing evidence in children’s books for their learning in each enquiry.

We are not suggesting that paper-based evidence is the sole form of assessment in RE. The expectation is
that the assessment activity sheets provided will be seen in conjunction with teacher observations of the
children’s work and responses throughout the enguiry.

The strands of learning are colour-coded in the planning, the assesment activity, attainment descriptors
and exemplification to make this process easier for busy teachers.
13
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We believe that RE insights are not bound by literacy skills.
Step 4 (usually 1 lesson)

Expression: Children are taken back to Step 1, their own experience, to reflect on how this enquiry might
have influenced their own starting points and beliefs. There is often further evidence for their books
produced in this lesson.

Children’s progress is best recorded in individual journals or portfolios, but the whole learning experience
of the class may be gathered into a class Discovery RE Portfolio.

Discovery RE journal/portfolio covers can be downloaded from the CDRom/USB.

I'gigrgngrg: RE
=

DiscovstyRE

5=

go@mal

piscovery RE

]ournai

Diseovery pE-
B Joums]

@

Journal

Year 2

5 . Year B

.3 108
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The overview mapping grid that follows...
Year 5 Overview

Autumn 1 ‘ How far would a Sikh go for hisiher | Belief into | AT B ' We are |eamning to compare | Spiritual Sikhnet and British Library websrt I
Sikhism religion? Action Practices and ways of life the different ways Sikhs put | cyiral Formation of Kasha
Do religious people lead better lives? ATIC their religion into practice. vww.bbe.co.uk/education/clips!
Is religion the most importent influence Forms of expressing meaning 2ynBTty: Sikh beliefs and worship
and Inspiration in everyone's life? AT2F www.bbe.co.uk/education/clips/
(Believing/Behaving) Values and commitments zdg34wx: What is important to a Sikh?
Look for clips about Sikh weddings
online
5Ks

www.bbe co.ukfeducation/clips/
236sbBg: Sikh celebration and worship
Picture cards of Sikh artifacts, events
and places; Story of the Kalsha, 5Ks,
Wedding, Golden Temple, Langar,

OR Amrit Ceremony
Autumn 1 What is the best way for a Hinduto | Prayer and AT1B . We are learning lo Spiritual 10 artefacts relating to Puja
Hinduism show ‘c?mmliment to God? Worship Practices and ways of life understand how Hindus Cultural ‘Pathways of Belief, Islam, Hinduism
Do religious people lead better lives? AT2F ) g‘&%‘;‘:&?\gm‘;ﬂﬁ?mgre and Sikhism' DVDMvideo
Do all religious beliefs 'mﬂuem:oe people Values and commitments is a best way. www.hic.co.uk/education/clips!
to behave well towards others? zh2hyrd: Puja - a form of Hindu
worship

(Believing/Belonging)
vww.howcast.com/videos/117058-
how-to-have-a-puja-at-home: Teacher
information only
www, bbc.co.uk/education/clips/
zh734wx: Worship in a Hindu Temple
The 'Gayatri Mantra’ (internet): Hindu
morning prayer
www.hindukids.org: Hindu Festivals
by Children
www.bbe.co.uk/aducation/clips/
z9bd7hv: Pilgrimage in Hinduism

From left to right..explaining the columns

Column 1
The academic term and focus religion

Column 2
The key enquiry question with additional sub-questions to help the focus.

Believing/Belonging/Behaving. The most relevant of these are shown, again to add focus.

Column 3

The theme of the enquiry and, for the Christianity enguiries, the ‘concept’ [core belieflis also shown. These
concepts are aligned to the ‘Understanding Christianity’ project and are developed throughout Discovery
RE in a spiral manner.

Column 4

For those who need this because their agreed syllabi still include them, this column shows the Attainment
Targets 1 and 2 [Learning ABOUT and Learning FROM] as well as identifying the specific areas of enquiry
(A-F) most contributed to in this enquiry.

Areas of enquiry

Some syllabi structure the RE learning expected under 6 areas of enquiry:

A. beliefs, teachings and sources

B. practices and ways of life

C. forms of expressing meaning

D. identity, diversity, belonging

E. meaning, purpose and truth

F. values and commitments

Column 5

The overall learning objective for the whole enquiry.

Column 6

SMSC. This column indicates which of the spiritual, moral, social, cultural development opportunities are
most likely to be offered in this enquiry.

Column 7

Resources. This column acts as a summary of the resources suggested /signposted in the enquiry.

The Discovery RE website has 'shopping lists” of suggested ‘essential’ and ‘desirable’ resources useful for
each enquiry.

www.discoveryschemeofwork.com
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Discovery RE

- e

Teacher note:
The learning outcomes for each

=, enquiry can be downloaded/
(5 ] edited/printed from the
'‘Assessment’ file on the
Discovery RE CDrom/USB stick
. - for teacher records and pupils’
Overview of Learning Outcomes for Year 5 Discovery RE Journals. PP

Year 5 My Learning Progress
(Please highlight a green, a blue and a red outcome)

These are aligned to the sequence of teaching/learning Steps 1-4
on the medium-term planning page.

Name: Class:
Year 5 Autumn 1 | How far would a Sikh go for his/her religion? Comments
WORKING | can start to explain why some things | do are more
TOWARDS important to me than others and what difference that
makes.

| can use the right words to describe some of the ways
Sikhs show their religion is important to them and start to
explain why not all Sikhs practise their religion in the same

way.

| can start to explain why | think some practices are more
(Level 3) important to Sikhs than others.
Year 5 | can identify the different levels of commitment | show to

different things and explain these priorities.

% peCtatlon I can make links between how Sikhs practise their religion
WORKING AT and the beliefs that underplp this.
| can respectfully ask questions about some of the ways
Sikhs choose to behave and the levels of commitment they
(Level 4) show.
WORKING | can explain some of the beliefs that are important to me
BEYOND and how | choose to show commitment to them.
| can use a wide range of religious vocabulary in
suggesting reasons for the differences in the ways Sikhs
choose to commit to and express their religion.
| can express my opinion as to why Sikhs seem to show
(Level 5) different levels of commitment and comment on this.
OR
Year 5 Autumn 1 | What is the best way for a Hindu to show commitment Comments
to God?
WORKING | can express why showing commitment to something may
TOWARDS be a good thing.

| can describe some of the ways that Hindus choose to
show commitment to God and am starting to understand
that they may do this in different ways.

| can express an opinion on which way | think might be the
best way for Hindus to show their commitment to God and

(Level 3) start to give my reasons.
Year 5 | can show an understanding of why people show
- commitment in different ways.
ex pectatlon | can describe how different practices enable Hindus to

show their commitment to God and understand that some
of these will be more significant to some Hindus than
others.

| can express why | think Hindus might choose different
(Level 4) ways to show commitment to God.

WORKING AT

WORKING | can explain why one way of showing commitment may
BEYOND not be better than another.

I can explain why it is important to Hindus to show their
commitment to God and can describe different ways they
choose to do this.

| can offer my own opinion on how it might be best for

a Hindu to show commitment to God with supported
(Level 5) reasoning.
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Year 5 Autumn 2 | Is the Christmas story true? Comments
WORKING | can start to explain why people may see an event in
TOWARDS different ways.
| can describe what a Christian learns from the Christmas
story.
| can start to explain that true can mean different things
(Level 3) relating to the Christmas story.
Year 5 | can start to explain how ‘true’ could mean different things
- i I + % 3 B
expe ctation ’::ac)i(lzerent people, and how stories can be ‘true’ in different
WORKING AT | can start to explain the Christian belief that Jesus was the
Incarnation of God.
i | can start to express an opinion on whether the Christmas
(Level 4) ; i B
story is true and what this might mean to Christians.
WORKING | can give my opinion on whether a favourite story is ‘true’
BEYOND and explain why.
| can identify different sources of the Christmas story
and explain the meaning of Christmas to Christians
(Incarnation).
I can explain my own opinion on whether the Christmas
story is true and say what Christians might think of my
(Level 5) opinion.
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Year 5 Spring 1 Are Sikh stories important today? Comments
WORKING I can give an example of a story that teaches me how to
TOWARDS behave towards other people.
| can describe what a Sikh/non-Sikh might learn from
a Sikh story and start to explain why stories can be
important.
_ | can understand how what Sikhs learn from stories can
(Level 3) influence how they behave.
Year 5 | can explain how some stories can teach people about
expectation what is important and how to behave.
WORKING AT | can recognise that stories can be an important way
of expressing belief and meaning and can explain the
relevance of a Sikh story.
| can explain how some stories can teach Sikhs about what
(Level 4) is important in life and relate this to non-Sikhs.
WORKING | can give my opinion as to why stories may be important
BEYOND to people today.
| can tell you several Sikh stories and explain why some of
these are relevant to Sikhs and non-Sikhs.
| can explain why Sikh stories could be considered
(Level 5) important today.
OR
Year 5 Spring 1 How can Brahman be everywhere and in everything? Comments
WORKING | can explain some of the different roles | play whilst still
TOWARDS being me.
| can describe what a Hindu might believe about one of
the Hindu gods and start to understand that Brahman is in
everything.
| can recognise what | think about some Hindu
_ beliefs about Brahman and gods, showing respect to
(Level 3) Hindus.
Year 5 | can describe some of the characteristics that make me
expectation me even wh?en lam playmg.dlfferen.t roles. .
WORKING AT | can make links between Hindu beliefs regarding
Brahman and gods with how they choose to live their lives,
(assessed through Activity Sheet 2).
| can express my understanding of how Brahman can/
(Level 4) cannot be in everything.
WORKING | can explain how values and qualities such as kindness
BEYOND or friendship can be shown in different aspects of my life
whichever role | am playing.
| can start to explain how the Hindu belief that Brahman
is everywhere and in everything influences Hindus in their
daily lives. (assessed through Activity Sheet 2).
(Level 5) | can give my own views on the Hindu belief in Brahman.
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Year 5 Spring 2

Discovery RE

How significant is it for Christians to believe God
intended Jesus to die?

Comments

WORKING
TOWARDS

(Level 3)

| can start to consider the goals and purpose | would like
for my life.

I can say how some events in Holy Week tell Christians
about Jesus' purpose/destiny.

| can consider important questions about whether Jesus
knew He was going to be crucified.

Year 5
expectation
WORKING AT

(Level 4)

| can give an example of someone with a strong sense of
purpose for their life and give my opinions on this.

| can start to explain whether God intended Jesus

to be crucified or whether Jesus’ crucifixion was the
consequence of events during Holy Week.

| can start to express my opinion about Jesus’ crucifixion
being his destiny/purpose.

WORKING
BEYOND

(Level 5)

| can start to show an understanding of the difference
between purpose and destiny.

| can consider whether God intended Jesus to be crucified
or whether Jesus’ crucifixion was the consequence of
events during Holy Week and find supporting evidence.

| can give my opinion about the importance for Christians
of Jesus’ death being part of God's plan.
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What is the best way for a Sikh to show commitment
to God?

' Comments

WORKING | can express why showing commitment to something may
TOWARDS be a good thing.
| can describe some of the ways that Sikhs choose to show
commitment to God and am starting to understand that
they may do this in different ways.
| can start to show | understand that Sikhs make choices
(Level 3) about how they show commitment to God.
Year 5 | can show an understanding of why people show
. itment in different ways.
expectation |©M
P | can describe how different practices enable Sikhs to
WORKING AT show their commitment to God and understand that some
of these will be more significant to some Sikhs than others.
| can start to express what | think about the best way a
(Level 4) Sikh could show commitment to God.
WORKING | can explain why one way of showing commitment may
BEYOND not be better than another.
I can explain why it is important to Sikhs to show their
commitment to God and can describe different ways they
choose to do this.
| can give my opinion on what | think Sikhs should do to
(Level 5) show commitment to God and explain why.
OR

Year 5 Summer 1

Do beliefs in Karma, Samsara and Moksha help Hindus
lead good lives?

Comments

WORKING | can say how considering the outcomes of an action can
TOWARDS affect how you choose to act.
I can describe a Hindu belief relating to life after death and
begin to explain the impact of this on a Hindu’s life.
| can start to see how belief in Karma could make a
(Level 3) difference to how Hindus choose to live.
Year 5 | can start to express my own views about life after death.
expectation | can compare Hindu and Christian beliefs relating to life
after death and tell you how these make a difference to
WORKING AT believers’ lives.
| can express my own views about Hindu beliefs and
(Level 4) whether they make sense to me or not.
WORKING | can express my views on life after death and start to
BEYOND explain how these views may make a difference to how |
live my life.
| can start to explain how beliefs about life after death
make an impact on the ways Hindus choose to live their
lives.
| can express an opinion on the Hindu belief in
(Level 5) reincarnation with some reasoning.
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Year 5 Summer 2

WORKING
TOWARDS

(Level 3)

iscovery RE’
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What is the best way for a Christian to show

commitment to God?

| can express why showing commitment to something may
be a good thing.

| can describe some of the ways that Christians choose to
show commitment to God and am starting to understand
that they may do this in different ways.

| can start to understand there are different degrees of
commitment and that's up to individual Christians.

Year 5
expectation
WORKING AT

(Level 4)

| can show an understanding of why people show
commitment in different ways.

| can describe how different practices enable Christians to
show their commitment to God and understand that some
of these will be more significant to some Christians than
others.

| can explain why | think some ways of showing commitment
to God would be better than others for Christians.

WORKING
BEYOND

(Level 5)

| can explain why one way of showing commitment may
not be better than another.

| can explain why it is important to Christians to show their
commitment to God and can describe different ways they
choose to do this.

| can explain that individuals choose to show different
degrees of commitment to their religion and can relate this
to commitments | make in my life.

Year 5 Optional

WORKING
TOWARDS

(Level 3)

Does belief in the Trinity help Christians make better
sense of God as a whole?

| can think of a gift/'power’/character attribute that | may
have which may be useful to others.

| can describe the members of the Trinity with some
reference to the roles they have and start to understand
that they are consubstantial.

| can say whether or not | think a Christian may find the
Trinity helpful in understanding God as a whole, showing
respect to Christians.

Year 5
expectation

WORKING AT
(Level 4)

| can explain how other people may have different aspects
to their nature.

I can make links between the consubstantial nature of God
in 3 persons and the attributes that these persons share.

| can reflect on the Christian belief in The Trinity and some
of the sources of this belief and express thoughts on this.

WORKING
BEYOND

(Level 5)

| can use my self-knowledge of the hidden and open
aspects of my character to empathise with others who may
also keep private characteristics which may be similar to or
different from me.

| can explain how the belief in the Trinity may help
Christians to understand more readily the different aspects
of God and how these contribute to God as a whole
through the belief that it is still one God.

| can explain my opinion on whether or not a Christian would
find the Trinity helpful in understanding God as a whole.
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Colour-coded descriptors in Discovery RE

“WORKING AT"

expectation.

Most children are
expected to reach these
expectations.

GREEN DESCRIPTORS

Personal resonance with or
reflection on

The concept / belief
underlying the subject
matter of the enquiry

Child's own thoughts,
opinions, belief, empathy.

BLUE DESCRIPTORS

Knowledge and
understanding of the
subject matter of
that enguiry (subject
knowledge]

RED DESCRIPTORS

Skills of evaluation and
critical thinking in relation
to the hig enquiry question

End of Key Stage 1

[Year 2, Age 7, ‘old” Level
2)

| can tell you / talk about
what concepts like
belonging, commitment,
kindness, forgiveness
mean to me in my world

| can verbalise and / or
express my own thoughts

| can recall facts about
the religions / beliefs |
have studied, begin to use
the religious vocabulary
and start to explain the
significance and meaning
of the facts, practices etc.

| can start to think through
the enquiry question
using some facts and am
beginning to see there
could be more than one
answer,

End of LOWER key Stage 2
(Year 4, Age 9, ‘old’ Level
3)

| can tell you / talk about
the concept / belief e.g.
belonging and start to
relate this to the people |
am studying e.g. Jews.

| can express my own
opinions and start to
support them with
rationale.

[ can recall facts about
religions | have studied,
select the facts that

are most significant to
the enquiry and start to
explain their relevance /
impartance.

| can apply my knowledge
to the enquiry question and
give an answer supported
by one or more facts.

End of Key Stage 2

(Year 6, Age 11, ‘old’ Level
4]

| can explain how the
concept / belief e.qg.
forgiveness resonates in
my own life and can also
see this might be different
for other people because of
their religion/beliefs

| can express my own
thoughts etc having
reflected on them in
relation to other people’s.

| can recall facts about
religions and explain
differences in practice and
interpretation within and
between religions / belief
systems.

| can weigh up evidence
and different arguments
[ aspects relevant to the
enquiry question and
eXpress my answer,
supported with evidence /
rationale.
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Enquiry Book, Film Clip, other | Author/s Detail
resource
Autumn 1 Formation of Khalsa Sikhnet and www.sikhnet.com/stories

How far would a Sikh go for his/

British Library

www.bl.uk

her religion websites
Sikh beliefs and worship | BBC website www.bbc.co.uk/education/clips/zyn87ty
What is important fo a BBC website www.bbc.co.uk/education/clips/zdq34wx
Sikh?
Sikh celebration and BBC website www.bbe.co.uk/education/clips/z36sh9q
OR worship
What is the best way for a Pathways of Belief, Islam, | DVD/Video Available from many outlets
Hindu to show commitment to | Hinduism and Sikhism’ (BBC) including
God? www.trumedia-shop.co.uk/bbc-
islam-hinduism-and-sikhism-dvd-
plus-pack
Puja - a form of Hindu BBC website www.bbe.co.uk/education/clips/
warship zhZhyrd
Teacher information only | Howcast www.howcast.com/videos/117058
how-to-have-a-puja-at- | website
home:
Worship in a Hindu BBC website www.bbc.co.uk/education/clips/
Temple zh734wx
Hindu morning prayer The magic www.magicofgayatri.com/pages/
The "Gayatri Mantra’ of Gayatr1 magic-of-gayatri.html
website
Hindu Festivals by Hindu kids www. hindukids.org
Children website
Pilgrimage in Hinduism | BBC website | http://www.bbc.co.uk/education/
clips/z%bd7hv
Autumn 2 The first Christmas DVD/Video www.bbc.co.uk/education/clips/zshyr82
Is the Christmas story true? (BBC)
Article on Jesus’ birth BBC website www.bible.org/article/birth-jesus-christ
Spring 1 The Sikh holy book BBC website www.bbe.co.uk/education/clips/z9gkaqéf
re Sl stories important Bhai Lalo and Malik Real Sikhism | www.realsikhism.com/index.php?subacti
today? Bhago story website on=showfull&id=1193624845&ucat=9
Vaisakhi - Birth of the Sikh net www.sikhnet.com/stories/audio/vaisakhi-
Khalsa website birth-khalsa
OR Sikh resources RE Online www.reonline.org.uk
website
How can Brahman be Hindu beliefs about God | BBC website www.bbc.co.uk/education/clips/zh2b9j6

everywhere and in everything?

Activity sheets - God is in

Teaching ideas

www.teachingideas.co.uk/search-

Everything website site?s=Hinduism

Explanation of Hindu BBC website | www.bbc.co.uk/education/clips/zégésbk
gods

Pathways of Belief, Islam, | DVD/Video Available from many outlets including
Hinduism and Sikhism’ (BBCI www.trumedia-shop.co.uk/bbe-islam-

hinduism-and-sikhism-dvd-plus-pack
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Spring 2

How significant is it for
Christians to believe God
intended Jesus to die?

None required

Not applicable

No produced resources needed

Summer 1

What is the best way for a Sikh
to show commitment to God?

OR

Do beliefs in Karma, Samsara
and Moksha help Hindus lead
good lives?

the 5 ks of Sikhism BBC website www.bbe.co.uk/education/clips/zvn34wx
The Sikh holy book BBC website www.bbc.co.uk/education/clips/z9gkqéf
Sewa in action Sewa UK www.sewauk.org

website

Book - ‘Slam’

Adam Slower

ISBN-10: 1840111968
ISBN-13: 978-1840111945

Teacher navigation: Woodlands www.woodlands-junior.kent.sch.uk
Hinduism school
resources
website
Hindu beliefs about life BBC website www.bbc.co.uk/education/clips/z9bd 7Thv
after death
Summer 2 The Hiding Place’ - Book | Corrie Ten ISBN-10: 0340863536
What is the best way for a Boom ISBN-13: 978-0340863534
Christianoshon sommmitmng The Eucharist or Holy BBC website www.bbe.co.uk/education/clips/zwecdZhv

to God?

Communion




